SOCUHBHI BBSnU 

BC 090 413 

Harasysiv, Stefan J.; And Others 

Teacher and Pupil Disability Attitude Congruency. 

Apr 76 

19p*; Paper presented at the Annual International 
Convention, The Council for Exceptional Children 
(SUthr Chicago^ Illinois^ April H^S, 1976). 

MF--$0.83 BC--$1.67 Plus Postage. 
Attitude Tests; Eleientary Secondary Education; 
Exceptional Child Besearch; ♦Handicapped Children; 
♦Peer Acceptance; ♦Teacher Attitudes 



Evaluated nere the attitudes of a total of 1^678 
grade school teachers, college students, high school students, and 
grade school students tovard 20 disability group labels. Ss vere 
adainistered either the General Social Distance Scale or the 
Perception of Social Closeness Scale. Eesults indicated that 
disabilities were accepted in the f olloning preference order: 
physical, sensory, psychogenic, and social. Results nere consistent 
transcending tine (over a 7-year period), age, and particular 
measuring scales. Findings suggested the need for study of the 
effects of teacher and student attitudes tonard the integrated 
handicapped pupil. (DB) 



BD 125 209 

AUTHOfi 
TITXE 
PUB DATE 
KOIE 



EDBS PfilCE 
DESCEIPTORS 



ABSTBACT 



3t( # atc^t 4t 9«t:(c 4c :(t :(c :(c :(c :(c :(t :(t :tt :tt 3tt :tt 3tt :tt :(c 3tt 3tt 3tt 3tt 

♦ Documents acquired by ERIC include Many informal unpublished ♦ 

♦ materials not available from other sources. EEIC makes every effort ♦ 

♦ to obtain the best copy available. Nevertheless, items of marginal ♦ 

♦ reproducibility are often encountered and this affects the quality ♦ 

♦ of the microfiche and hardcopy reproductions EEIC makes available ♦ 

♦ via the ERIC Document Reproduction Service (EDRS) . EDBS is not ♦ 

♦ responsible for the quality of the original document. Reproductions ♦ 

♦ supplied by EDRS are the best that can be made from the original. ♦ 



ERLC 



us OEPARTMENTOFHEAtm 
EOUCATtON AWEtFARE 
NATIONAL INSTITUTE OF 
EDUCATION 



6077CECb675 
NOmtThieS 



mi6SH6875 
TeaibherAndF 




THIS DOCUMENT HAS BEEN REPRO- 
DUCED EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTS OF VIEW OR OPINIONS 
STATED 00 NOT NECESSARILY REPRE* 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POLICY 



TEACHER AND PUPIL 
DISABILITY ATTirn^E CONGRUENCY 



Stefan J. Harasymiw 
Northwestern University Medical School & 
Rehabilitation Institute of Chicago 



Marcia D. Home 
Rhode Island College 

Sally C. Lewis 
Boston University 

Roberta Baron 
Boston University 



Paper presefited at: 
Annual International Exceptional Children Convention 
Chicago, Illinois 
April, 1976 



ABSTRACT 

The purpose of this Investigation was to study th^ 
attitudes of teachers and students toward 20 disability 
group labels. A sample of 1,678 subjects Including grade 
school teachers and high school and grade scnpol students 
were Included In the study which spanned seven years and 
used two separate Instruments. A highly stable hierarchy of 
preference was found for the teachers arjd students 
Indicating similar values toward group labels. The 
preference order was physical, sensory, psychogenic and 
social. 
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INTRODUCTION 

Education of the student with special needs has been a 
long standing concern of educators. In ah effort to provide 
optimum opportunity for the student with special needs to 
maximize his potential, special classes, currlculums and 
methods of Instruction have been developed. Recently, 
however, researchers have questioned the efficacy of 
segregated placement for the handicapped. Deno (1973) 
suggests that this current, thrust to maintain the special 
needs student within the regular classroom Is not based on 
conclusive research evidence which Indicates the 
superiority of the Integrated setting but rather on 
evidence which suggests that children In the special classes 
do not perform better that those In regular classrooms and 
on legislation which supports Integration. 

Although the controversy of research findings as to the 
efficacy of Integrated vs segregated placement of the 
handicapped Is far from being resolved, the pendulum of 
feeling seems to be swinging from a segrated viewpoint 
toward Integrated placement. A variety of models have been 
suggested which would facilitate a successful Integration of 
the special needs children Into the regular classroom (Deno, 
1973). Such models include teacher training components. 
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(both classroom and special education) revision In teacher 
training programs and new approaches to the delivery of 
services to the special child. An additional Important 
factor to be considered In planning for Integrated 
Instructional services are the attitudes of classroom 
teachers and pupils toward Integration and disabled pupils* 
It Is quite possible that their attitudes could either 
facilitate or hinder successful Implementation of 
Integrative programs and play an Influential role In ^ the 
overall educational process » 

While a number of researchers have studied the 
attitudes of the non-disabled general public toward 
disability groups (Siller et al w 1967^ Wright^ 1960)^ 
Conine (1969) found that teachers also share such 
prejudicial feelings, ThuS/ teachers seem to prefer to have 
the non-disabled achieving pupil In their classes. Similar 
prefeiences are also found In children (Marge^ 1966^ 
Billings^ 1963^ Centers and Centers^ 19 63) who like thefr 
teachers select the non-handicapped achlevlnp: pupils for 
friends. Such prejudices do not seem to be unique to these 
groups^ even professionals specifically trained to work with 
the disabled are not necessarily always positive In their 
attitudes (Trlngo^ 1968^ Muhlenkamp^ 1971^ danlckl^ 19 70). 

Since attitudes have a behavioral component (Trlandts^ 
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1961, p. 3) It seems that the responses of Individuals toward 
the disabled may be reflective of their feelings (Good & 
Brophy, 1972, Sllberman, 1969) and could ultimately bear 
upon the progress made by a disabled Individual. Thus the 
handicapped child In the classroom subjected to the possibly 
prejudiced attitudes of teachers and peers, might be more 
prone to arrive at a lower self evaluation which In turn 
could lead to lowered work output and further decrease self 
evaluation. This cyclical and mutually reinforcing systeir. of 
devaluation could consequently Impair future growth since 
Individuals often behave In a manner consistent with their 
self appraisal. A student who has the self perception of 
"failure" Is less likely to continue striving. Is likely to 
be discouraged and succomb to and accept the evaluation of 
others, thus precluding continued self development and 
growth. 

Allport (1958) theorizes that the organization of 
society has a large Influence on the position of the 
disabled, prejudice being more prevalent In societies which 
are marked by such factors for example as competition, rapid 
social change and a homogeneous social structure. It seems 
reasonable to propose that the stereotyping behavior 
observed In societal members may be their attempt to achieve 
some degree of stability through a clarification of their 
relative status In the group. The assignment of the 
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disabled to a lower status position consequently provides an 
Initial reference point for both children and adults. Thus« 
this paper addresses Itself specifically to the question of 
stereotyping of disability groups by children and teachers. 
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METHOD 



A sample composed of 1,678 subjects gathered In 
different sampling settings over a. seven yeap period was 
analyzed for the purposes of this study. Subjects were 
tested with one of two social distance scales: the 
eight-Item General Social Distance Scale (GSDS), (Harasymlw, 
1971), or the five-Item form of the Perception of Social 
Closeness Scale (PSCS), (Home, 1975). The eight sample 
subgroups used were: Group* 1 - 3U0 high ahlllty high school 
juniors (sampled In 1959 with GSDS), Group#2 - U31 high 
school students (32% Black - sampled In 1969 with GSDS), 
6roup#3 - 2k^ rehabilitation and special education personnel 
and students (sampled In 1969 with GSDS), Group#l* - 170 high 
school students (sampled In 1971 with GSDS), Group#5 - 352 
regular classroom teachers (sampled In 197^wlth GSDS), 
Group's - kB third and fifth grade students (95% Black - 
sampled In 19'/U with PSCS), Group#7 - 72 college special 
education majors (sampled In 197k with GSDS), Group* 8 - 22 
third grade students sampled In 1975 with PSCS). 

The GSDS has a test-retest reliability of r».fe5, a 
concurrent validity of rho»,5U with rankings of disability 
and an r«. 1*9 with the ATDP (Yuker et al., 1970). Jt 
contains eight scaled social distance Items (Thurstone and 
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Chave^ 1929) ranging In degrees of acceptance from "would 
accept as an Intimate friend" to "would allow, to mix only 
with their own group" or "be tetter off dead," 

The PSCS has a test-retest rel lablll ty of r«.78 and 
concurrent validity varying between rho".78 and rho",97 with 
soclogram rankings. It contains five scaled social distance 
Items ranging In degrees of closeness from "would like to 
Invite to my home" to "would like to leave me alone." 
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RESULTS 

The e'ght subgroups* rank I nter correlation matrix Is 
presented In Table 1. Of the 2^ Interrelations computed^ 27 
are significant (p<.01). Half of the correlations are 
sufficiently high to account for 70* or more of the 
varl ance. 



Insert Table 1 about here 



The non-slgnl ficant correlation was between elementary 
school teachers and the third and fifth grade pupils. Since 
the sample of teachers was predominately white and less than 
5% of the pupils were white In this sample groups the low 
correlation may be resultant from this factor (the 
correlation between the teachers and the white suburban 
pupils was significant). In general,, however* the 
correlations computed In both groups of grade school 
children (*6 and #8) were lower. Since several of the 
disability group Ic^Jsels were not clearly understood by some 
children (requiring examiner clarl ficati on)« the lower 
correlations may In part be due to an amblitulty of meaning. 
Three other differences, howe\er, may also be considered as 
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accountable for the findings: 1) the use of a different 
Instrument (PSCS), 2) the use of a youn^ Population (gra<fe 
school children), 3) the small samples (n*48, n«22). 
Although the relative effect attributable to these factors 
Is not clear cut, even In these two samples more than half 
of the I ntercor relations are still sufficiently high to 
account for over 50?; of the variance. 

Mean disability group acceptance scores for six of the 
samples appear In Table 2 for comparison. The acceptance 
order seems to be physical, sensory, psychogenic and social. 



Insert Table 2 about here 
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CONCLUSION 

Since the disability group acceptance hierarchy In this 
study seems to transcend the various sampling group 
differences: time (1969-1975), age (pupils and teachers), 
measuring scales (GSDS, PSCS), It seems relevant to consider 
a global explanation for this phenomena. One possible 
explanation might be that the hierarchy Is a reflection cf a 
need societal members have for status localization. Thus to 
achieve clarification of their relative status or position 
In society and within their subgroup, such Internalized 
societal values as conformity (e.g. appearance, sociability, 
behavior) and productivity (e.g. work output, achievement) 
are used as Indicators, The extent to which an Individual 
produces and conforms determines his status. Consequently, 
the disabled Individual would be assigned a status position 
based In part upon the extent to which he is perceived as 
meeting the societal standards of conformity and 
product Ivl ty. 

The elementary school teachers and pupils, reflecting 
the overall values of society, would thus be nx>st accepting 
of those disability groups seen as productive and 
conforming. Within the classroom environment the 
non-conforming emotionally disturbed pupil and the minimally 
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productive retarded pupil would be less accepted by teachers 
and other pupils than those disabled pupils who are 
maximally productive and conform! ng» The hierarchical 
ordering may be seen In Table 2. Disabilities which seem 

least damaging to efficient work production (e*g* ulcer^ 

i» 

asthma) are most accepted while those most damaging to 
productivity and conformity (e«g» mental retardation^ drug 
addiction) are least accepted. 

It may be relevant to consider some of the Implications 
of such attitude congruency. 1) The stability and congruence 
of disability group acceptance should be recognized by 
educational planners* Since teachers and students seem to 
share a common acceptance hierarchy^ may Indicate that such 
attitudes are already well established by the time the child 
reaches teen age* The general societal values of conformity 
- productivity shared by teachers may be reinforced by the 
classroom environment* Schools^ after all^ are concerned 
about the "behavior" and "production" of pupils - their 
goal Is a productive citizenry* 

2) Since seemingly slml lar prejudiced categorizations are 
evident !n both teachers and students^ the Integrated 
handicapped pupil may be encountering a school environment 
which Is not entirely accepting of physical^ Intellectual^ 
social or emotional exceptionalities* It seems essential 
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that the attitudes of teachers and chfldren be studied inore 
closely and that their lirpact on Integrated Instructional 
Programs be considered. Appropriate and genuine attempts at 
attitude modification would seem relevant for assuring the 
SMccess of the handicapped within the regular school 
setting. 

3) Since rehabilitation and special education students and 
professionals seem to share some of the prejudices of 
teachers and students and, as some studies Indicate, the 
general public as well (Lewis, 1975), despite their 
specialized training, may possibly Indicate that: a) 
"affective" training should be a component of professional 
training, b) the accepted disabilities are In effect easier 
and more pleasant to work with, c) acceptance hierarchies 
serve as reference points for societal members to localize 
their relative status, d) that some combination of a,b,or c 
Is In operation. It Is hoped that future research will 
address Itself to such questions. 

k) Since acceptance attitudes seem to be well established at 
an early age and possibly maintained for a long time. It may 
be that grade school curriculum planners ought to consider 
the Issue of "co-existence" to decrease prejudice and 
Increase awareness of "all Gods little children." 



ERIC 



14 



Teacher and pupt 1 attitude congruency« Harasymlw page 12 

REFERENCES 



All port, G. The nature of prejudice. Reading, Mass.: 
Addl son-Wesley Publish!: ng Co., Inc. 1958. 

Billings, H.K. An explanatory study of attitudes. Journal of 
Experimental Education, 19 63, 31,381-387. 

Centers, L. and Centers, M. Peer group attitudes toward the 
amputee child. Journal of Social Psychology , 
1963,61,127-132. 

Conine, T.A. Acceptance or rejection of disabled persons by 
teachers. Journal of School Health , 1969,39,278-281. 

Oeno, E.N. Instructional alternatives for exceptional 
chl Idren. Arlington, Virginia: The Council for Exceptional 
Children, 1973. 

Good,T.L. and Brophy, J.E. Behavioral expression of teacher 
attitudes. Journal of Educational Psychology, 1972, 
63,617-62'*. 

Harasymlw, S.J. Attitudes toward the disabled as a functlovi 



ERIC 



15 



Teacher and pupt 1 attitude congruency^ Harasymlw page 13 

of prejudice toward minority groups^ famllfarlty with the 
disability/ age/ sex and education^ Unpublished Doctoral 
Dissertation^ University of Connecticut^ 1971* 

Home/ M.D. An Investigation of teacher and peer attitudes 
and the effect of achievement on self ^concepts and status 
of learning disabled and non-learning disabled pupils In 
regular elementary classrooms > Unpubl I shed doctoral 
dissertation^ Boston University^ 1975« 

Janickl/ M«P. Attitudes of health professionals toward 
twelve disabi lltles* Perceptual and Motor Skills^ 1970^ 
30/77-78^ 

LewlS/ S.C. The relationship of hierarchy of preference ^ 
age and sex to attitudes toward the disabled ^ Unpublished 
masters thesis^ Boston University^ 1975« 

Marge^ O.K. The social status of speech-handl capped 
ch 1 1 dr en • Journal of Speech and Hearing Research ^ 
1966,9, 165-177. 

Muhlenkamp, A«F« Attitudes of nursing students toward eight 
major dl sabi 11 ties* Psychological Reports, 1971, 
29,973-^97U^ 



16 



Teacher and pup 1 1 attitude congcuftncy, Harasymlw page Ik 

Sllberman, M. L. Behavioral expression of teacher attitudes 
toward elementary school students. Journal of Educational 
Psychology^ 19 69, 60, Ji02-I»07. 

Siller, J. et al. Structure of attitudes toward the 
physically disabled. New York: McGraw Hill, 1967. 

Thurstone, L.L. and Chave, E.J. The measurement of attitude . 
Chicago: The University of Chicago Press, 1929. 

Trlandls, H.C. Attitude and attitude change. New York: 
John Wiley and Sons, Inc., 1971. 

Tringo, J.L. The hierarchy of preferences: A comparison of 
attitudes and prejudice toward specific disability groups. 
Unpublished doctoral dissertation. University of 
Connecticut, 1968. 

Wright, B. Physical disability - a psychological approach. 
New York: Harper & Brothers, 19G0. 

Yuker, H.E., Block, J.R. & Campbell, W.J. Disability types 
and behavior; Human Resources Study Number 6 . Albertson, 
N.Y.: Human Resources, 1962. 



ERIC 



17 



Teacher and pupil attitude congruency# Harasymlw page 
Table 1. Spearman Correlation Coefficients 



Group 

Number 2 3 k 5 b 7 8 

— — ' — — ^ - — — — ■ - — — — ^ ^ 



1 


.88 .9t» 


.93 




n»20 n»20 


n»20 


2 


.87 


.91 




n»20 


n»20 


3 




.91 






n»20 


k 






5 






6 






7 







unmarked * p<.001 
♦ » X.Ol 

^ * not significant 



.91 


,7k* 


.89 


.6* 


n»10 


n»10 


n-20 


n-20 


.85 


.72* 


.80 


.72 


n»10 


n»10 


n-20 


n-20 


.8U 


.69* 


.93 


.6S 


n*10 


n»10 


n-20 


n-20 


.85 


.78* 


.8i» 


.70 


n«10 


n-10 


h-20 


n-20 




.20 


.97 


.72* 




n"5 


n-10 


n«10 






.75* 


.66* 






n-iO 


n-lO 



.56* 
n-20 
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Table 2. Mean Social Distance Scores 
Assigned Disability Categories 
by Groups Sampled 









GROUP 


NUMBER 






DIsabI 11 ty 


2 


3 


5 


6 


7 


8 


Category 


(n*i»31)(n 


*2i»3)n 


■352)(n 


« ki) 


(n- 72) 


(n*'22 


Alcohol 1 c 


2.if8 


2.10 


1.05 


1.81 


1.63 


2.27 


Amputee 


1.85 


.88 




l.»*7 


.81 


l.'»3 


Arthrl tl s 


1.69 


.82 


.32 




.71* 


l.'»7 


As thma 


1.67 


.8i» 


.32 




.74 


1.25 


B1 1 ndness 


1.78 


.87 




1.37 


.89 


1.28 


Cancer 


2. if If 


1.05 




1.33 


.86 


1.71 


Cerebral Palsy 


2.10 


1.15 






1.16 


1.6(» 


Deaf 


1.76 


.91 


:: 


1.38 


.87 


1.33 


Diabetes 


1.69 


.81 


.31 




.68 


1.72 


Drug Addl ct 


5.70 


2.58 




2.17 


1.63 


2.2i» 


EpI lepsy 


2.20 


1.10 






.85 


1.78 


Ex-Convl ct 


2.30 


1.97 


.95 


1.53 


1.32 


2.i»5 


Heart Disease 


1.9l» 


.81 


.33 




.80 


1.53 


Hunchback 


1.93 


1.13 






.99 


1.65 


Mental Illness 


2.if9 


1.50 


.70 


2.09 


1.13 


2.07 


Mental Retardation 


2A5 


1.63 


.60 


1.85 


1.15 


1.69 


Old Age 


1.9U 


1.02 




1.28 


.86 


.60 


Stroke 


2.04 


1.08 






.90 


1.71 


Tuberculos Is 


2.32 


U2k 






.97 


2.09 


Ul cer 


1.76 


.8«» 


.31 




.70 


1.60 



■ not used In study 



i9 



